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ABSTRACT

This study investigated the vocabulary learning strategy used by 11"
grade students at Minh Khai High School and reported the results of gender
differences in the use of vocabulary learning strategy. In the current study,
the strategies are studied through a survey including questionnaire
administered to 253 students at 11" grade in Minh Khai High School and
interviews among 8 students picked out from the participants. It was
followed by calculating the descriptive statistics on Statistical Package for
the Social Sciences software (SPSS) and running a T-test, the study tried to
examine if there is any difference in the male and female use of these
strategies or not. In addition, the results revealed the most and least frequent
used vocabulary learning strategies by the respondents. The study observed “
taking notes in class” and “studying sounds of words” were the strategies

which language learners most often use to find the meanings of new

ii



vocabulary items and “underlining initial letter” and “using semantic map”

were the least frequently-used vocabulary learning strategies. Furthermore,

the results showed that there are few strategies shared by male and female

students compared with other previous studies. More

importantly,

considerable distinction between the way two genders use vocabulary

learning strategy was demonstrated after a close analysis.
Key words: Vocabulary learning strategies, gender
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Introduction

CHAPTER 1: INTRODUCTION

1.1. Statement of the problem and the rationale for the research

English is considered as an international language, which is spoken by
millions of people all over the world nowadays. Most of the educational
systems in English non-speaking countries have decided the worldwide
language as the second language being taught and learned. It is widely
known that a person has to learn a large amount of knowledge relating to
linguistic aspects such as grammar, vocabulary or simply four major skills to
master a language. Among mentioned aspects, vocabulary plays a
fundamental role in language and is of great significant to second language
(L2) learners. Words are the main part of the language since their function is
to label the things, the actions or ideas. The researchers pointed that words
are the basic building blocks of language and it is the units of meaning from
which larger structures such as sentences, paragraphs and whole texts are
formed (Read, 2000; Schmitt, 2000). Without words, people cannot express
their feelings, ideas, messages and intended meaning as well. Being a crucial
role in learning vocabulary in second language learning context, vocabulary
acquisition strategy could be made aware of its important. In the past, there
was a little concern about vocabulary teaching and learning in terms of
research or study. However, the situation has changed into a positive way.
There has been an improved awareness in the nature of vocabulary recently.
More specifically, some studies have shown lexical problems of language
learners indicating that lexical problems frequently interfere with
communication. Allen (1993) reveals that not using appropriate words can

cause a breakdown in communication.

In addition, it is evident proven by some researchers and language

teachers during previous decades that regardless what types of teaching
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methods or the quality of teachers, it exists the students who seem to be
successful in second or foreign language and its role in learning and
teaching. Consequently, there are a number of researchers sliding their
focuses from teaching methods or techniques to language learning strategy
use. The literal meaning of the word “strategy” is the branch of military
science dealing with military command and the planning and conduct of a
war. In the aspect of education, “strategy” is explained in other words which
are specific actions or techniques that learners use to assist their progress in
developing second or foreign language skills (Oxford, 1990). According to
Bialystok (1979), it is believed that language learning strategy plays a
paramount importance in learning second language since they may help
learner master the forms and functions required for production in linguistic
matter. A good language learner is the one who can take advantage of
vocabulary leaning strategies and can apply them well in their studying. In
fact, strategies of successful language learners can provide a basis for aiding
language learners (Rubin, 1975; Reiss, 1983). Therefore, a teacher should
notice and consider the effective strategies his/her students use, he or she can
adjust and apply those effective strategies on less proficient learners so that

they can improve skills in language mastering.

More importantly, some researchers have shown that there are
significant differences in vocabulary acquisition between genders.
Traditionally, gender has been studied as a factor of wvariation in
sociolinguistic. Nevertheless, gender as a variable has received little attention
in the fields of language learning and teaching. An example of this gap is
clearly pointed out by Catalan (2000), which is gender barely considered an
individual factor of learning, and when it is included, only a few lines

mentioned in this issue.

For all above reasons, the researcher chooses “An investigation into

English vocabulary learning strategies used by 11™ grade students at Minh



Khai High School” as the title of this thesis with the hope to address the
issue in the context of Vietnam, with the specific participants at Minh Khai

High School and different methodology.

1.2. Background of study
It can be denied that the acquisition of an adequate vocabulary is

essential for successful second language use, and plays an important role in
the formation of complete spoken and written texts. In English second
language or English foreign language (ESL/EFL), vocabulary plays a vital in
all four major skills (reading, listening, speaking and writing); consequently,
a number of researchers have been turned their attentions to investigate
deeply vocabulary. Regarding the topics, that is, vocabulary learning
strategy, a variety of researches have been done, leading significant findings
obtained. Different researchers have different views and approaches to this
matter. In spite of their strong points and weak ones, the researches carried
out have brought useful results to enhance the student’s competence of
vocabulary. Among these different studies, the following ones are mentioned;
because they are more related to the purpose which is to be achieved in the
present study. According to Cohen (1996) and Schmitt (2002), vocabulary
learning strategies assist acquisition of new lexis in the second or foreign
languages by aiding in discovering the meaning of a new word and in
consolidating a word once it has been encountered. Of course, many attempts
have been made to develop taxonomy of vocabulary strategies mostly as part
of a piece of research into learners’ strategy use. Schmitt (1997) developed
taxonomy of VLS based on the LLS taxonomy created by Oxford (1990).
His taxonomy could be considered a typical taxonomy for vocabulary
learning strategies popularly adapted or adopted in doing many researches.
Kudo (1999) developed a VLS taxonomy which was fundamentally based on
Schmitt’s t taxonomy of VLS. Kudo (1999) combined memory and cognitive
strategies into psycholinguistic strategy, meta-cognitive and social strategies

into meta-cognitive strategy as a result of exploratory factor analyses.



In terms of gender in this matter, there has been a quantity of studies
investigated how the vocabulary learning strategies vary based on the
genders. However, studies specially designed to study gender as a variable in
second language are few compared with research on other factors such as
motivation, age or learning style. Furthermore, the findings in the researches
on this issue seem not to be satisfactory enough to prove gender as a main

variable influencing the vocabulary acquisition.
1.3. Aims and objectives of the research

The research aims at investigating vocabulary learning strategies used
by 11th grade students at Minh Khai High School. The specific objectives of

the research are:

To investigate the frequency of using vocabulary learning strategies in 11"

grade students at Minh Khai high school.
To identify whether there are significant differences in the vocabulary

learning strategies between genders.

In order to achieve the objectives of the research, the thesis is

designed to answer the following questions:

1. What are the most and the least common vocabulary learning strategies
used by 11™ grade students at Minh Khai High School to acquire

vocabulary?
2. Does Minh Khai High School 11" grade students’ use of vocabulary

learning strategies vary based on gender?
1.4. Significance of the research
This study aims to shed light on the process of learning vocabulary in

a high school in Vietnam context. Based on many research studies carried out
through years, the researcher believes that students’ genders have important

impact on the way students choose and adapt VLSs.
Furthermore, after considering the result of this study, teachers and

students at Minh Khai high school in particular and students learning EFL in
general are able to adjust their strategies to bring out fully potentials in
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learning and support students to recognize the way how to learn EFL most

effectively.
Last but not least, the study is a useful reference for teachers and

educators to consider in designing materials including syllabus and
curriculums, activities and amending the way of teaching vocabulary in high

school in Vietnam to assist students to improve their lexical competence.

1.5. Scope of the research
Due to the limitation of time and the requirement of a BA thesis, the

research only focuses on a small number of participants and in small scale of
context which is Minh Khai high school. It involves the participation of 253
students at 11" grades in Minh Khai. The findings most appropriately apply

to those students.
1.6. Organization

The thesis is organized into 5 chapters as follow:

Chapter 1: Introduction present statement of the problem and the rationale
for the research, aims and objectives, significance, scope and organization of

the research.

Chapter 2: Literature Review discusses related research on the importance of
vocabulary learning strategy and the influence of genders on the way of

using vocabulary learning strategy.

Chapter 3: Methodology mentions research informants, sampling strategy,

data collection instruments as well as data analysis procedure.

Chapter 4: Results and Discussion analyzes and discusses the research

results.

Chapter 5: Conclusion summarizes the research and suggests some ideas for

further research.



Development

CHAPTER 2: LITERATURE REVIEW

The present chapter is a review of literature related to the study the
researcher is carrying out. The importance of vocabulary in learning English
and the competence of lexical items are presented in the beginning of the
literature review. This is followed by the understanding of language learning
strategies regarding definition and classification. Afterwards, the chapter
review vocabulary learning strategies proposed by many previous
researchers. Last but not least, findings from some studies in differences in

vocabulary learning strategies by gender are brought into discussion.
2.1. Vocabulary
2.1.1 Vocabulary and its role in learning English
The role of vocabulary in learning English has been recognized

through years and its recognition has grown continuously and strongly
presented in many previous studies. Vocabulary plays inevitably an integral
part of language system and an important role in language competence,
acquisition as well as production. Putri (2010) points out that listing of the
words used in some enterprise, a language user's knowledge of words and the
system of techniques or symbols serving as a means of expression (as in arts

or crafts) is one of characteristics contributing to the importance of



vocabulary in language system. Nandy (1994) states that “When we speak of
a person’s vocabulary, we mean the words he or she knows and is able to
use”. No one can deny the importance of vocabulary in mastering English as
foreign language. Three researchers Hall (2000), Schmitt (2000) and Hill
(1997) all enters into agreement that without knowing words whether in
spoken or written form the language acquisition could be unfeasible.

2.1.2 Vocabulary competence

According to Nation (2001), the vocabulary competence does not only
involve in meaning, spelling and pronunciation like the conception of
vocabulary competence in conventional approach. He divided vocabulary

competence into 3 categories which are form, meaning and use.

Table 1: What is involved in knowing a word?

Form Spoken

Written

Word part
Meaning Form and meaning

Concept and references

Associations

Use Grammatical function

Collocations

Constrain in use (register, frequencies)

(Nation, 2001, p.27)

Competence of word form includes competences of spoken form,
written form and part of that word. This means students are required to
recognize and produce the target sound and orthography, identify stems,
affixes and their meaning. In competence of meaning, students are able to

match between word form and meaning and vice verse, understand the word



concept in many fields and understand the denotation, connotation, synonym
and antonym of the word. The last knowledge of the word students acquire is
the use of the word. Learners know deeply what kind of word is, which

words go together and whether the word is used in formal or informal way.
Another researcher, Schmitt (2000) claimed that vocabulary competence

cannot be measured by only the size of the known words (the breadth of
knowledge). It requires learners to learn all the aspects involving in knowing
each word (the depth of knowledge). When hearing or seeing words, learners
have to recognize meaning of the word and link the meaning to the form in
order to express a particular meaning. In addition, word does not merely
exist in isolated way. They have strong connection with other items of the
sentence. Therefore, learning vocabulary needs competence of detonation
(conceptual meaning and referential meaning), connotation (the meaning
based on context) and the cultural differences between mother tongue and
target language.
2.2. Language learning strategies (LLS)

2.2.1 Definition of LLS

There is no description of language learning strategies which is
considered the best notion of LLS. Each researcher has defined the term in
their own way. For instance, O’Malley & Chamot (1990, p.1) defines LLS as
“the special thoughts or behaviors that individuals use to help them
comprehend, learn, or retain new information”. Meanwhile, Oxford (1990,

p.166) regards LLS as “operations employed by the learner to aid the

acquisition, storage, retrieval and use of information, specific actions taken



by the learner to make learning easier, faster, more enjoyable, more self-

directed, more effective and more transferable to new situations”
2.2.2 Classification of LLS
Out of all the classifications, the Oxford’s taxonomy is one of the

most outstanding classifications. It classified LLS into 5 categories which
are:
i. Systems related to successful language learners

ii. Systems based on psychological functions, namely, cognitive, meta-

cognitive and affective
iii. Linguistically based systems dealing with guessing, language monitoring,

formal and functional practice.
iv. Systems related to separate language skills, such as vocabulary learning

(Cohen, 1998).

v. Systems based on different styles or types or learners (Sutter, 1989)

Table 2: Language Learning Strategies taxonomy

Functional practicing

Monitoring strategies
Inferencing strategies

Study Strategies Description

Rubin (1975) Direct strategies Clarifying, memorizing, guessing,
inductive inferencing, deductive
reasoning.

Indirect strategies Creating opportunities for practice,
using production tricks, using
synonyms

Bialystok (1978) Formal practicing Gaining knowledge about language

by practicing with language rules.
Using the language for authentic
communication purposes.
Examining and modifying or
correcting linguistic output.
Guessing a previously unknown
meaning or form.

Fillmore, W. (1979)

Social strategies

Cognitive strategies

Interacting with peers in learning,
asking for help.

Assuming what people say, looking
for patterns of the target language.

O’Malley and
Chamot Stewner-
Manzanares, Russo,

Cognitive strategies

Metacognitive Strategies

Performing information processing.
Regulating language learning and
including high order. Executive




and Kiipper (1985a) | Socio-affective Strategies skills or function.
Interacting with others in learning
and using. Mental control to reduce
learning anxiety
Wenden (1987) Cognitive strategies Selecting, comprehending, storing
Self-management and retrieving input.
strategies Planning, monitoring and
evaluating.
Oxford (1990) Memory Storing and retrieving new
information.
Cognitive Manipulating and transforming the
Compensation target language.
Filling in the gaps or missing
Metacognitive knowledge of the target language.
Controlling cognitive process in
Affective learning, managing, or regulating
language learning.
Social Controlling emotions and feelings
to lower learning anxiety.
Interacting and cooperating with
others in learning.

(Hong, 2006, p.31)

2.3. Vocabulary learning strategies (VLS)
2.3.1 Definition of VLS
The notions of vocabulary learning strategies are proposed differently

from many researchers. According to Nation (2001), vocabulary learning
strategies are a part of language learning strategies which in turn are a part of
general learning strategies. . Cameron (2001, p. 92) regards vocabulary
learning strategies as “the actions that learners take to help themselves
understand and remember vocabulary items”. Another interpretation of VLS
by Catalan (2003) adopted from the definition of Rubin (1987); Wenden
(1987); Oxford (1990); and Schmitt (1997) is “knowledge about the
mechanisms (processes, strategies) used in order to learn vocabulary as well
as steps or actions taken by students (a) to find out the meaning of unknown
words, (b) to retain them in long-term memory, (c) to recall them at will, and

(d) to use them in oral or written mode”.
2.3.2Taxonomy of VLS
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Vocabulary learning strategies have attracted a numerous researchers

carrying out studies on. There is no agreement of a perfect classification for

VLS.

For example, According to Cook (2001), he identifies vocabulary

learning strategies into 2 main categories which are strategies for getting

meaning and strategies for acquiring words. The former includes strategies

such as guessing from situation or context, using dictionary, making

deduction from the word-form and linking to cognates. The latter includes

repetition, organizing words in the mind and linking to existing knowledge.

Table 3: Cook’s taxonomy of VLS

Strategies for getting meaning

* Guessing from situation or context

* Using a dictionary

» Making deductions from the word-form
* Linking to cognates

Strategies for acquiring words:

* Repetition and rote learning;
* Organizing words in the mind;
» Linking to existing knowledge

(Cook, 2001, p.66-73)

Another classification of VLS proposed in previous studies is the one

defined by Gu and Johnson (1996). They made up the classification to carry

out the survey of Chinese advanced learners’ use of English vocabulary

learning strategies. Subcategories are presented following:
Table 4: Gu & Johnson’s taxonomy of VLS

Beliefs about vocabulary learning

Words should be memorized

Words should be acquired in context:
bottom up

Words should be studied and put to use: top
down

Metacognition regulation

Self initiation strategies

11




Selective attention

Guessing Strategies Use background knowledge
Using linguistic clues

Dictionary Strategies

Note Taking Strategies

Memory/ Repetition Strategies

Activation Strategies

(Gu & Johnson, 1996)
Six types of strategies - guessing, dictionary, note-taking, rehearsal,

encoding, and activation - together with two other factors: beliefs about
vocabulary learning and meta-cognitive regulation are identified by Gu &
Johnson (1996). Meta-cognitive regulation consists of strategies for selective
attention which allows learners to know which words are important for them
to learn and are essential for adequate comprehension of a passage and self-
initiation which make the meaning of vocabulary items clear through the use
of a variety of means. Guessing strategies, skillful use of dictionaries and
note-taking strategies are classified under cognitive strategies. Rehearsal and
encoding categories are instances of memory strategies. Word lists and
repetition are labeled as rehearsal strategies. Encoding strategies include
strategies such as association, imagery, visual, auditory, semantic, and
contextual encoding as well as word-structure. Activation strategies include
those strategies through which learners actually use new words in different

contexts.
The classification decided to use as a basis of this study is the

categorization adopted by Schmitt (1997). There are two main groups of

12




strategies: discovery strategies and consolidation strategies. In discovery
strategies, he subcategories into 2 types which are determination and social
strategies otherwise consolidation strategies consist of memory, cognitive

and meta-cognitive strategies.
According to Schmitt (1997), discovery strategies are strategies

learners use to discover learning of words and consolidation strategies are
ones to cope up with a word which is consolidated once it has been
encountered. The former helps learners to find out the meaning of new words
when encountered for the first time, and the latter allows them to memorize,

practice and retain the word after it has been introduced.
He categorized vocabulary learning strategies into 5 sub-categories

which are:

Table 5: Schmitt’s taxonomy of VLSs

Determination strategies They are individual learning strategies

Social strategies They are learners learn new words through
interaction with others

Memory strategies They are strategies, whereby learners link their
learning of new words to mental processing by
associating their existing or background knowledge
with the new words

Cognitive strategies They are strategies that do not engage learners in
mental processing but is more mechanical means

Meta-cognitive strategies They are strategies related to processes involved in
monitoring, decision-making, and evaluation of one’s
progress

(Schmitt, 2002)
The components of each strategy are described in the table below:
Table 6: Schmitt’s taxonomy of VLSs — Discovery strategies

Determination - Analyze part of speech
strategies - Analyze suffixes and roots

13




Check for L1 cognate

Analyze any available pictures or gestures
Guess from textual context

Bilingual dictionary

Monolingual dictionary

Word lists

Flash cards

Social strategies

Ask teacher for an L1 translation Study and practice
meaning in a group

Ask teacher for paraphrase or synonym of new

word

Teacher checks students’ flash cards or word lists for
accuracy

Ask teacher for a sentence including the new

word

Interact with native-speakers

Ask classmates for meaning

Discover new meaning through group work activity

(Schmitt, 2002)

Table 7: Schmitt’s taxonomy of VLSs — consolidation strategies

Memory strategies

Study word with a pictorial representation of its
meaning

Image word’s meaning

Connect word to a personal experience
Associate the word with its coordinates
Connect the word to its synonyms and antonyms
Use semantic maps

Use ‘scales’ for gradable adjectives
Group words together to study them
Group words together spatially on a page
Use new word in sentences

Group words together within a storyline
Study the spelling of a word

Study sound of word

Say word aloud

Image of word form

Underline initial letter

Configuration

Use keyword method

Affixes and roots/parts of speech,
Paraphrase word meaning,

Use cognates in study

Learn words of an idiom together

Use physical action

Use semantic feature grids

Cognitive strategies

Verbal repetition
Written repetition
Word lists

14




- Flash cards

- Take notes in class

- Use the vocabulary section in your textbook
- Listen to tape of word lists

- Put English labels on physical objects

- Keep a vocabulary notebook

Meta-cognitive - Use English-language media (songs, movies, newscasts,
strategies etc.)
- Testing oneself with word tests
- Use spaced word practice
- Skip or pass new word
- Continue to study word over time

(Schmitt, 2002)
Schmitt developed taxonomy of VLS based on the LLS taxonomy

created by Oxford (1990). Due to the fact that he applied this taxonomy in
investigating VLSs used by Japanese L2 learners, Schmitt’s five major
categories maintained their application in an ESL environment. This present
study used Vietnamese language learners’ samples — which is representative
for an ESL enviroment. Additionally, the classifications of strategies are the
most wide-ranging in vocabulary learning strategies commonly used in many

researches carried out to investigate the application of VLSs.

2.4. Gender differences and vocabulary learning strategies.
Few researches carried out to investigate gender as a predicator of

variation in the knowledge and use of language learning strategies. Although
gender is claimed as one of the most influencing factors affecting the use of
LLS, the results of the previous studies seem not to prove that influence
clearly. Practically, greater use of LLS by female compared with male is only
significant result in all the investigations. Going further details, because each
study use difference taxonomies in investigate how impact gender has on the
use of LLS, the conclusion has not been come out. For example, according to
Fan (2003), females usually employ social strategies which promote

communicative competence whereas males prefer to use translation
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strategies more often than females. In addition, male and female students
normally use the same strategies and females use wilder range of LLS than
males. Meanwhile, Ehrman & Oxford (1989) reveal that female students use
more study strategies and formal rule-related strategies; or Bacon (1992)
proves that females prefer rehearsing and planning strategies. Regarding the
male side, they are reported to use visual and tactile learning strategies (Reid,
1987) and use opportunities to interact to produce output. Another research
carried out by Seddghi (2012) reveals that both genders most frequently
employed guessing and dictionary strategies and they least frequently used
study preferences but the order of other strategies changed with gender.
Although the similarities in the use of LLS between female and male is quite
large, the differences can be identified. The results obtained by Ehrman and
Oxford (1989), Oxford and Nykios (1989) and Graham (1997) show that the
number of strategies female students report that they use is significant greater
than that in male students. It could be said that the study carried out by
Oxford and Nykios is rather reliable because of large size of samples and the
variety of languages investigated such as French, Italian, German or Russian.
Nevertheless, these studies only show the results, but not provide the ranking
order of ten most and least common strategies used by males and females,
which prevents us from comparing results and concluding the existence of
similar and different patterns between males and females. In study “ Sex
difference in L2 vocabulary learning strategies” conducted by Jimener

Catalan (2003), she found out that 8 out of the 10 most frequent strategies are

16



shared by male and female students regarding the number of strategies. The
difference she investigated in the way of using strategies by two genders is
while females prefer formal rule, elicitation, and rehearsal and planning
strategies, males on the other hand favor image vocabulary learning
strategies. In addition, her result provides the list of rank the ten most and
least frequent strategies used by male and female learners, which is source
for us to compare the findings. The ten most frequently used vocabulary

learning strategies (by Catalan, J., 2003) can be seen in table 8 below.
Table 8: Ten most frequently used vocabulary learning strategies

Males Females

1. Bilingual dictionary

1. Bilingual dictionary

2. Taking notes in class

2. Taking notes in class

3. Guess from context

3. Guess from context

4, Ask teacher for L1 translation

4. Ask classmates for meaning

5. Ask classmates for meaning

5. Ask teacher for L1 translation

6. Analyze part of speech

6. Say word aloud

7. Connect the word to cognates

7. Connect the word to cognates

8. Use English-language media

8. Analyze part of speech

9. Say word aloud

9. Use English-language media

10. Form image of word’s meaning 10. Use vocabulary section in textbook

(Catalan, J., 2003)
All in all, sex gender differences in vocabulary learning strategies has

not been investigated thoroughly and given clear evidence of influence of
gender on the way learner use vocabulary learning strategies. Thus, this
research is in need to be done to examine first if there is any significant

difference between males and females in their use of the strategies and
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secondly, to contribute significantly in gaining much more effective

knowledge on better learning, teaching, and use of the strategies.

CHAPTER 3: METHODOLOGY

3.1 Participants

The study is carried out with the targeted population which is the
students at 11" grade in Minh Khai High School. They all have 5 years of
leaning English as a foreign language and are educated under the same
curriculum of Minh Khai high school. The total population of students at 11"
grade in Minh Khai is 497. Based on the sample size table conducted by
Miaoulis and Michener in 1976, the formulae suggest that the study need 217
students responding to ensure the representativeness. Cluster sampling is
selected to decide the targeted sample for the study. Because the population
is large and widely dispersed, it would be completely impractical to select
students randomly to get them involved in the survey for amount of time. In
the study, six 11™ grade classes which are 11A1, 11A2, 11A3, 11A6, 11A7,
11A9 were sampled. Those clusters were selected basing on the availability
of approaching to them for the researcher. The researcher could ask them for
permission to carry out the survey during the practicum she worked at Minh
Khai high school. There are total 253 students (117 males and 136 females)
in the whole six classes. Based on the ethical consideration, all participants’

personal data are kept anonymous in current study.
In terms of interview, this part play the role as an addition to confirm

the results collected, calculated and analyzed in survey questionnaire as well.
Therefore, the researcher decided to interview 8 students (5 males and
females) out of 253 participants in survey.
3.2 Critical review of methodologies used in previous VLS studies.

The table below will show methodologies used in previous VLS

studies to provide background for methodology in current study. Each
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research will be summarized regarding its research title, participants,

method, instruments and data analysis.
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Table 9: Methodologies used in previous VLS studies

No Research title Participants Method Instruments Data analysis

1 Sex differences in L.2 | 581 Spanish- | Quantitative The questionnaire on vocabulary | By means of Dbase IV
learning strategies. speaking students learning  strategies designed from | relational database.

Rosa, M. (2003) learning English as information reported by Schmitt (1997)
L2 (279 males and was given to participants.
302 females)

2 Gender-oriented use | 110 language | Quantitative A frequently used vocabulary learning | Version 16 SSPS in
of vocabulary | learners ( 50 males strategies questionnaire adapted from | general and Independent
strategies: a | and 60 females) Schmitt (2000) was used. t-test were run.
comparative study. Features: - Questionnaire includes 3 parts
Kamal, H.,S. | - aged from 17 to + 1* part: background information
(2011) 23 and all taking + 2" part: contains 16 kinds of

high intermediate vocabulary learning strategies and select

courses in two of maximally 3 of them students use the

language institutes most.

in Shahrekord, Iran + 3 part: write down any strategies not
mentioned in 2™ part.

3 Does applying | 91 female and 34 | Quantitative A VLS Likert scale questionnaire | Descriptive statistics
vocabulary learning | male students at the adapted from Kudo (1999) used. (minimum, maximum,
strategies vary based | Department of ELT - The total number of individual items | mean, and  standard
on gender? The case | of Education assessing the two VLSs was 44. deviation) were
of  Turkish  EFL | Faculty of Eastern determined
learners. Mediterranean
Bahar, P. & Alj, A. University in North
(2012) Cyprus

4 A study of language | A total of 1993 | Quantitative The instruments of this study involved | - Descriptive statistics,
learning  strategies | students at two sets of questionnaires: (a) including frequencies,
used by college EFL | Taiwanese colleges Background Characteristics, (b) Strategy | means, standard
learners in Taiwan were invited to Inventory for Language Learning | deviations and
Chang, C.& Liu, | participate in this (SILL). percentages, were
S.x«& Lee, Y. (2007) | survey research - SILL 50 items are evaluated on a five- | implemented
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point Likert scale ranging from 1 to 5.

- t-test, one-way analysis
of variance (ANOVA) and
the Scheffe post-hoc test
were used

Vocabulary learning
strategies used by
upper secondary
school students

studying English as a
second language.
Marttinen, M. (2008)

There were 50
students (31 males,
19 females)
randomly chosen to
participate in the
present study.

- Features: between
16 and 24 years of
age and all in the
middle of their first
or second year of
studies in upper
secondary school.

Quantitative

The data was collected by using a
questionnaire.

- The questionnaire consisted of five sets
of open questions

Vocabulary learning
strategies used by
students at SEEU in
terms of gender and

The total sample of
students  involved
in the study is 100
and were chosen

Quantitative
method

- a ten-item background questionnaire
in order to get some background
information

- a student survey which includes thirty

All  data from 100
participants are reported
in percentage.

teachers’  attitudes | randomly from vocabulary learning strategies, and four

towards teaching | students at SEEU. more strategies should have been added

vocabulary. by the participants:

Arta, T. & Suzana, R. + The respondents were asked to circle

& Luiza, Z, numbers next to each strategy. For

(2008) example, to circle 1 for never or almost
never used this strategy, 2 for
occasionally used the strategy, 3 for
sometimes used this strategy, 4 for
usually use this strategy and 5 for
always used this strategy

The type of | 10 students at the | Qualitative research | The method of conducting is an open- | Content analysis

21




vocabulary learning | Faculty of | design ended interview that was conducted
strategies used by | Education Studies individually with ten students at the
ESL  students in | in UPM Faculty of Education Studies in UPM.
university Putra

Malaysia

Azadeh, A. (2011)

8 Vocabulary A sample of 746 | Quantitative The data collection was carried out | The collected data were
Discovery Strategy | male and female | research design through a questionnaire computed and analyzed
Used by Saudi EFL | students via descriptive statistics,
Students in  an | participated in the t-test, and  one-way
Intensive English | study repeated measure ANOVA
Language Learning
Context
Maha, A. (2012)

9 Vocabulary learning | 125 undergraduate A correlation | Two instruments were wused for | Statistical Package for the
strategies and | English Language | survey study of | collecting data in this research study: A | Social Sciences software
vocabulary size of | Teaching students | descriptive nature. | vocabulary learning strategy | (version 17). To answer
ELT students at | at Eastern questionnaire and a vocabulary Levels | the first and second
EMU in Northern | Mediterranean Test research questions,
Cyprus University + A 6-point Likert Scale VLS | descriptive statistics
Kalajahi, S. (2012) questionnaire (minimum, maximum,

+ the first version of Schmitt’s (2000) | mean, and  standard
VLT consisting of five sub-tests, | deviation) were
specifically, a 2,000-word level, 3,000- | determined for the
word level, 5,000-word level, 10,000- | participants.

word level, and Academic-word level

tests, respectively

10 | The vocabulary | 185 students | Quantitative Two instruments were used for | Content analysis
learning strategies of | enrolled in a five- collecting data in this research:
university EFL | year English major + an open VLS questionnaire with three
learners. at the university of general questions

Alfredo, M. (2006)

Veracruz

+ semi-structured interview
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Ten studies presented in the table above were carried out to investigate the
frequency in using vocabulary learning strategies in L2 learners. It can be easily
seen that in those previous studies, researchers all used and exploited the most
common instrument in research — which is survey questionnaire. According to
Brown (2001, p.6): “questionnaires are written instruments that present
respondents with a series of questions or statements to which they are react either
by writing out their answers or selecting from among existing answers.”
Questionnaire is the only practical approach when researcher needs to deal with
many respondents. The main attraction of questionnaires is their unprecedented
efficiency in terms of researcher time, researcher effort and financial resources. As
Gillham (2000) said, if the questionnaire is well constructed, processing the data
can also be fast and relatively straightforward, especially by using some modern
computer software. These cost benefit considerations are very important,
particularly for all those who are doing research in addition to having a full-time
job. In addition, questionnaires are very versatile, which means that they can be
used successfully with a variety of people in a variety of situations targeting a

variety of topics.
Despite the fact that questionnaire brings a lot of advantages and

convenience to researchers, those investigations have several limitations.
Data of vocabulary learning strategies are behavioral ones while

questionnaire can be best exploited to collect attitudinal data or background
information. Normally, behavioral data if collected from the instrument like a
questionnaire would not be reliable. Most people are not very thorough in a
research sense, and this all the more true about dealing with questionnaires — an
activity which typically they do not enjoy or benefit from it anyway. Thus, the
result may vary greatly from one individual to another, depending on time and care
they choose or are able to give (Hopkins, Stanley, and Hopkins, 1990).
Respondents are also prone to leave out some questions, either by mistakes or
because they did not like them, and Low (1999) presents empirical evidence that
respondents also often simply misread or misinterpret questions. As Rosa had
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mentioned in her study “Sex differences in L2 learning strategies”, she had not
studied students’ vocabulary learning behaviors, but rather their perception of their

learning behaviors.
In addition, there is one more point in those studies needed improving. That

is questionnaire design. Apart from 2 studies using Likert scale questionnaire for
students to choose their response ranging from 1 to 5 as the level of frequency, the
rest only asks students to mark from the list those strategies they normally use.
The problem is that researchers did not go further to assess what students
understood by the word “normally” or how frequently students use them.
3.3 Data collection method.

Based on what lack in previous studies, when discussing data collection of
the study in order to find out the frequency of use of VLSs, two different methods,

a questionnaire and interviewing were considered to be used.
According to Cohen and Dorney (2002, pp.144-149), for second language

research, questionnaires may be utilized to deal with the following topics:

e Language attitudes e Biographic e (lass observation
background
e Computer familiarity e Feedback e Group
cohesiveness
e Immigrants settlement e Language anxiety e Language contact
e L2 course evaluation e L2 learner beliefs o [2 learning
motivation
e L2 learning strategies e L2 learner styles e Linguistic self-
confidence
e Needs analysis ¢ Self evaluation e Teacher anxiety
e Teacher beliefs e Teacher evaluation e Teacher motivation
e Teacher self-evaluation e Preferences for
instructional
activites
e Willingness to
communicate

Figure 1: Topics using questionnaire in researches
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Cohen & Dorney (2002, pp.144-149)
As it can be seen from the listing-out topics, an L2 learning strategy is one

of those which could use questionnaire to collect data. In addition, questionnaire
can yield three types of data about respondents which are factual, behavioral and
attitudinal. Among three types, behavioral questions are used to find out what the
respondents are doing or have done in the past. In printed material “Research
design” published by University of Language and International Studies, Vietnam,
it is proved that the most well-known questions of the behavioral data in L2
studies are the items in language learning strategy inventories that ask about the
frequency one has used a particularly strategy in the past. The purpose of this
study is to measure the frequency of vocabulary leaning strategies used by grade
11™ students. Therefore, questionnaire could be a useful tool to collect data in my
research. However, in order to increase the reliability in result collected, semi-
structured interview is exploited in the study. As Cannel and Kahn (1986) said,
“interview have been defined as a two-person conversation initiated by the
interviewer for specific purpose of obtaining research-relevant information, and
focused by him on content specified by research objectives of systematic
description, prediction or explanation. An interview enables the researcher to ask
respondent to clarify unclear answer and follow upon an interesting answers.
Furthermore, in interview, questions can be modified to be compatible with
respondents’ answers or probe them for further information. This is the reason why

the study adopted this type of data collection method. There are various ways of
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leaning vocabulary. Different people have different ways to learn new words,
making their own learning styles. The items included in questionnaire could not be
adequate for them to choose or in other words, they may have other ways to learn
vocabulary except the ones mentioned in questionnaire.

3.3.1 Questionnaire.

The questionnaire adapted from Schmitt’s taxonomy of vocabulary learning
strategies because he divided strategies into 5 sub-divisions clearly and adequately.
The questionnaire involves two sets of questionnaires: background characteristics
and Schmitt’s taxonomy of vocabulary learning strategies. The use of Schmitt’s
taxonomy as instrument for gathering the data has several advantages. Firstly, it is
technologically simple and easy to code, classify and manage data in computer
programs. Secondly, it can be used to collect answers from participants easily.
Furthermore, it allows comparison with other studies, among them Schmitt’s own

survey. Last but not least, it is based on the theories of learning strategies as well

as theories of memory.
In background characteristic set, the author designed a question to gather

information regarding gender.
In VLSs set, there are 2 sections. The first section consists of 56 items to

which participants have to responds on a 5- point Likert scale, ranging from 1 to 5.

The number indicates how often learners use vocabulary learning strategies:

Never 1
Seldom 2
Often 3
Usually 4
Always 5
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A range of 3.5-5 is thought to reflect high frequency of use of VLSs, 2.5-
3.5 medium use and below 2.5 low use (Oxford, 1990). The Cronbach-areliability
coefficient for the VLT questionnaire was estimated to be 0.96 in this present
study, which can be considered very high. The second section includes open
question in order that participant feel free to give the answer of strategies they

often use not mentioned in items presented above.
In general, the questionnaire was completed by 253 students at 11™ grade in

Minh Khai High School. In advance, the researcher was assigned to accomplish
internship at Minh Khai High School. Visits to all the 11" grade classes were made
in break time. In the classroom, the researcher introduced herself, got the
permission and cooperation from students and talked about the study and

explained the procedures of completing the questionnaire.
3.3.2 Semi-structured interview
The semi-structured interview basically follows the same sub-divisions of

strategies as in questionnaire. In interview, participants are allowed to describe

more in detail what they claim in questionnaire.
For example,
Section 1: Discovering the meaning of English word you do not know
When you meet new word in English, how do you figure out its meaning?
- Do you ever guess? How? (from the context, the picture, the suffixes and roots)
- Do you look up in dictionary? Monolingual or bilingual dictionary?
- Do you ask someone else to explain that new word for you? Who? What

information do you ask (part of speech, translation into Vietnamese or synonyms,

etc.)
8 students from the participants doing questionnaire were invited to do the

interview. During the interview, the participants were encouraged to talk about
what they actually did to learn the vocabulary, not the items mentioned in

questionnaire.
3.4 Data analysis procedure
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In order to process and analyse data, The Statistical Package for the Social
Science (SPSS) was used. The data was analysed in descriptive statistics
(including minimum, maximum, mean, and standard deviation) to identify the
strategies used. T-test and p value were used to determine whether any significant
relationships exist among participants in the use of language learning strategies

regarding their gender.

CHAPTER 4: RESULTS AND DISCUSSION

4.1. Findings
In this section, the objectives in the study are briefly reported. Once the

questionnaire and interview were collected from the respondents, an attempt was
made to use them to provide a picture of the vocabulary learning situation at Minh
Khai High School. The questionnaire was analysed statistically by The Statistical
Package for the Social Science (SPSS) version 16 to mainly answer two research
questions in the study. The result of interview was re-analyzed the content to give
more specific information about learning strategies and strengthen the answers of
respondent in results of questionnaire. In sum, 224 learners at Minh Khai High
School took part in survey, however, there were only qualified 224 questionnaires
returned (93 males and 131 females). The respond rate is 88.5 % which is a
reliable figure to consider the chosen sample in the current study as the

representative of population.
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Question 1: What are the most and the least common vocabulary
learning strategies used by 11" grade students at Minh Khai High School

to acquire vocabulary?

To answer this question, figures among 224 respondents collected from
questionnaire was fed into SSPS. The mean and the standard deviation were
calculated on the basis of the number of learners who reported using vocabulary
learning strategies. Table 10 shows ten most frequently used vocabulary learning

strategies regardless of such variables as proficiency level or gender.

Table 10: Ten most frequently used vocabulary learning strategies

No. | Strategy name Means SD

43 | Take notes in class 3.88 1.10
27 | Study the sound of a word 3.58 1.08
26 | Study spelling of a word 3.32 1.12
28 | Say the word aloud 3.29 1.18
6 Bilingual dictionary 3.25 1.25
39 | Verbal repetition 3.24 1.08
48 | Use English-language media (songs, movies, newscasts.etc.) 3.15 1.16
4 Analyze any available pictures or gestures 3.12 1.04
50 | Used spaced word practice 3.11 1.24
14 | Ask classmates for meaning 3.01 0.99

As it can be seen, taking notes in class is the most used strategy, with M=
3.88, SD= 1.10. That is almost all learners said during the interview that they used
such a strategies. This trend may be attributed to following factors suggested by 8

out of 8 interviewees in current study: 1) the words taught in class are the ones
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with high frequency in use chosen selectively and carefully by teacher and
educators, 2) those words are taught and practiced along when students do the task
because the words appear in the given materials. Moreover, the strategies relating
to the sound of the words are popular among vocabulary learning ones. For
example, out of top ten most frequently used strategies, there are three strategies
practicing the sound of a word. They are 1) study the sound of a word with M=
3.58, 2) say the word aloud with M= 3.29 and 3) verbal repetition with M= 3.24.
Another of the most commonly used strategies is that learners use English-
language media such as songs, movies which are available on Internet or media
tools. In the interview, learners report that nowadays they cannot listen to an
English song without searching its lyrics. They are motivated to explore the
meaning of the song or the other reason is that they simply sing along with the
song. Similarly, used space practice and asking classmates for meanings were
reported with high frequency used (M= 3.11 and 3.01 respectively). The
interviewees respond to those kinds strategies as if they are inevitable choices.
They said whenever they met new words; they unconditionally asked their friends
even without looking up in dictionary. More importantly, bilingual dictionary took
an important role in learning vocabulary (M=3.25). This can be resulted from the
fact that the participants the study chose to carry out the survey were not the ones
majored in English and they would rather to know the meaning of word
immediately to do the tasks given by teachers. If they look up in a mono-language,

they sometimes still do not catch the meaning of the word, even the definition in
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very basic words. They are not yet level efficient to use monolingual dictionary.
Finally, saying the word aloud was a common strategy in that learners maintain

using, though some admitted that it was not good one.
Overall, if the ten most used strategies in this study are compared with

those in Schmitt’s (2000), some similarities can be pointed out. The “bilingual
dictionary” and “asking classmates for meaning of new words” are also appeared
in Schmitt’s results in discovery strategies. Regarding the consolidation strategies,
other common ones were found in two studies, that is, “take note in class”
combined with “verbal repetition” and “say word aloud”. Likewise, Rosa (2003)
obtained consistent results with those of this study. Out of top ten most frequently
used strategies, four strategies are mentioned in both results. Therefore, it seemed
that some vocabulary learning strategies appear to be universal, though this
conclusion should be treated with caution in this study because the number of

participants is only 64.
As to the least frequently used strategies, table 11 shows ten strategies with

means of frequency below 2 (below the medium level).

Table 11: Ten least frequently used vocabulary learning strategies

No. Strategy name Mean SD

2 Analyze suffixes and roots 2.00 0.98
9 Flash cards 1.99 1.05
22 Group words together to study them 1.98 1.04
13 Interact with native speakers 1.87 0.92
25 Group words together within a storyline 1.79 1.03
12 Ask teacher a sentence including the new word 1.78 0.81
32 Use keyword method 1.77 0.95
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37 Use physical action 1.76 0.91

30 Underline initial letter 1.58 0.96

20 Use semantic maps 1.55 0.68

More specifically, if close attention is paid to the table above, it can be
noticed that there are four strategies about making association are among the least
used strategies, that is, “analyse suffixes and roots” (M=2.00) combined with
“Group words together to study them” (M=1.98), “Use keyword method” (M =
1.77) and “use semantic map” (M= 1.55). This result can indicate that students
have been not trained in these kinds of deeper strategies. They reported that they
have never heard those phrases like “sematic” or they only met the word
“keyword” in reading skill, however, they did not practice that skill frequently.
Likewise, “Flashcards” and “Underline the initial letter” seem to be not highly
reported with M= 1.99 and 1.58 respectively. More importantly, there is no chance
as well as environment for learners to interact with native speakers so this strategy
consequently is lowly applied. Interestingly, “asking teacher a sentence including
the new word” is not commonly favoured by learners because teacher always
make sentences with new words without request. Finally, other least-used strategy
is “Group words within a storyline”. In fact, the interviewee said that they found
difficulty in making a new story including new words because their proficiency
level is not actually high. Compared with the results collected in the study “Sex
difference in L2 vocabulary strategies” by Rosa (2003), the results found in this
study have a great amount of strategies in common. They are “underline the initial
letter”, “Use flashcards”, “Group words within a storyline”, “Use physical action”

and “Use semantic maps” as well.

Table 12: Summary of Descriptive Statistics for Vocabulary Learning

Strategy Use

Strategy | N | M | SD
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Determination 224 2.53 0.961
Social 224 2.28 0.822
Memory 224 2.32 0.936
Cognitive 224 2.67 0.991
Meta-cognitive 224 2.82 0.972
Overall 224 2.52 0.936
3,
2.5
2 G
1541 |
1417 | -m
0541 |
04
Determination Social Memory Cognitive Meta-cognitive

Chart 1: Mean of Vocabulary Learning Strategy Use

Table 13 illustrates that the mean of frequency of overall strategy use was

2.52, which was approximately at a medium (with a range from 1 to 5). According

to the results of Table 12, the most frequently used strategy was meta-cognitive

strategies (M=2.82) and followed by cognitive strategies (M =2.67), determination

strategies (M =2.53), social strategies (M=2.28), and memory strategies (M

=2.32). There was not a big difference among the frequency of each strategy that

EFL learners at Minh Khai High School reported using.
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Question 2: Does Minh Khai High School 11" grade students’ use of

vocabulary learning strategies vary based on gender?
In relation to differences in using vocabulary learning strategies between

male and female learners at Minh Khai high school, table 13 shows ten most

frequently used VLS reported by two genders, ranking from the largest to smallest

based on the mean of frequency.

Table 13: Ten most frequently used vocabulary learning strategies between

males and females.

Males

Females

1. Take notes in class

1. Analyze any available pictures or gestures

2. Use scale for gradable adjectives

2. Monolingual dictionary

3. Study the sound of a word

3. Use English-language media (songs,
movies, etc.)

4. Bilingual dictionary

4. Take notes in class

5. Say the word aloud

5. Study the sound of a word

6. Study the spelling of a word

6. Verbal repetition

7. Use spaced word practice

7. Study the spelling of a word

8. Verbal repetition

8. Ask classmates for meanings

9. Use the vocabulary section in your textbook

9. Say the word aloud

10. Check for L1 cognates

10. Written repetition

As seen from the table above, it looks as if there were more differences than

similarities since the ten most frequently used VLS reported by males and females

are not alike at all. Out of ten ranks, there are only three strategies used by two

genders in common, that is, “Verbal repetition”, “Study the sound of a word” and
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“Take notes in class”. Other seven ranks in the two groups are completely
different. For example, the type of dictionary they use is not the same.
Interestingly, while male learners prefer to use bilingual dictionary, females favor

monolingual dictionary.
Compared with the findings in Rosa’s study (2003), the one in this study seems to

be unexpected. Although Rosa confirmed that vocabulary learning strategies vary
based on gender after conducting the research, the results she analyzed does not
support her points. As to the question “whether male and female students differ in
the range of vocabulary learning strategies they claim to use”, the results shows a
very small difference between the sexes if only the rank order of ten most
frequently VLS used by males and females is taken into account. It shows that
there is more similarity than difference between the two groups. The similarity is
even more evident when the rankings of the strategies are considered: four

strategies hold the same positions in males’ and females’ rankings.

Table 14: Ten most frequently used vocabulary learning strategies by

Catalan, J. (2003)

Males Females
1. Bilingual dictionary 1. Bilingual dictionary
2. Taking notes in class 2. Taking notes in class
3. Guess from context 3. Guess from context
4. Ask teacher for L1 translation 4. Ask classmates for meaning
5. Ask classmates for meaning 5. Ask teacher for L1 translation
6. Analyze part of speech 6. Say word aloud
7. Connect the word to cognates 7. Connect the word to cognates
8. Use English-language media 8. Analyze part of speech
9. Say word aloud 9. Use English-language media
10. Form image of word’s meaning 10. Use vocabulary section in textbook
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However, this is the result based on the orders ranked by mean of
frequency. In order to increase the reliability of the study, a closer analysis by
calculating T Test and P value to illustrate significant difference between the

strategies used by males and females is presented in table 15 later.

Table 15: Summary of Variation in Language Learning Strategy Used by
Gender

Strategy N Mean SD t test p*
Males | Female | Males Females | Males | Females
S

Determination | 93 131 2.38 2.71 1.007 | 1.179 -3.58 0.006
Social 93 131 2.25 2.30 0.93 0.962 -2.85 0.023
Memory 93 131 2.33 2.24 1.002 | 1.076 -2.35 0.022
Cognitive 93 131 2.72 2.72 1.119 | 1.236 -2.11 0.057
Meta- 93 131 2.88 2.84 0.975 | 1.029 -1.94 0.071
cognitive
Overall use 93 131 2.51 2.56 1.006 | 1.096 -2.82 0.038

Figure 2 below presents the mean of frequently used strategies divided into

5 sub-categories by genders.

3-
2.5

2
1.5 O Males

14 @ Females
0.5

04

Determination Social Memory Cognitive Meta-cognitive

Figure 2: Variation in Language Learning Strategy Used by Gender

T-test of equality of means was performed to examine the relationship
between gender difference and the use if vocabulary leaning strategies. The result

of this t-test is illustrated in table 9 above. Based on this t-test analysis, significant
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differences were found between males and females in overall strategy use (t =
-2.82, p* = 0.038) since the safe zone of similarity between two groups in t-test

analysis for 60 participants ranges from -2.00 to 2.00 and p value lowers than 0.05.
The mean of frequency of male learners in overall strategy use was 2.51, and the

mean of frequency of female learners was 2.56; therefore, male learners presented
less frequently in using overall strategy than did female learners. According to the
results of five subcategories of language learning strategies respectively,
significant differences did not exist in the use of cognitive and meta-cognitive
strategies by gender (t =-2.11, -1.94, p>.05). However, significant differences
existed in the use of determination strategies, social strategies and memory
strategy (t =-3.58, -2.85, -2. 35, p<.05). The means of frequency of male learners
in using determination strategies, social strategies, and memory strategies were
2.38, 2.25, and 2.33; the means of frequency of female learners in using
determination strategies, social strategies, and memory strategies were 2.71, 2.30,
and 2.24. Consequently, female learners reported using determination strategies
and social strategies, and social strategies more often than did male learners.

Meanwhile, the males use memory strategy more often than females did.

4. 2 Discussion

This section aims to discuss the findings of the current research study. It is
pointed out in finding section that the current study is consistent with the other

findings in the literature, despite some minor differences.
The findings are partially in line with Hamzah et al (2009) finding as they

are medium users of strategies. However, there might be several reasons to hinder
the learners to use VLSs. First and foremost, the education system might have
trained them to be a moderate user of VLSs. Another cause can be curriculum
design that cannot promote VLSs, or it can somewhat but fails to consider learning

styles or student’s needs. In addition, compared the results with other findings, it
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can be seen that students at Minh Khai High School in particular and L2 learners
in general share some common strategies. Otherwise, there are some strategies
rarely used. Those strategies are the ones with deep investigation in linguistics
such as “key word method” or “semantic map”. In the interview, some of the

students said that they even had not heard those strategies.
In terms of genders, the results suggest that male and female students

normally use different strategies. They only use four out of ten most strategies in
common, which cannot confirm the results obtained by Schmitt (2002) with
English learners in Japan and findings collected by Catalan (2003). However, the
similarities in findings lead to several interpretations. Firstly, both genders use
consolidation strategies more frequently than discovery strategies. That means
students do not focus solving intermediate problems of finding out the meaning of
unknown words, instead they usually go further towards its consolidation.
Secondly, learning through sound strategies are universal strategies for people

from different cultures, such as Japanese and Spanish.
When it comes to the variations in using vocabulary learning strategies

based on genders, the result of the current study brings the lights to the existence
of clear different patterns in two groups. Unfortunately, when comparing with
results obtained by previous studies, most studies either fail to explore the variable
or to report its effect on the use of strategies. Therefore, it is extremely difficult to
compare these results with other findings. Besides, comparison between the

current findings and previous results is not easier because the previous studies
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applied different numbers of subjects, different taxonomy used to define and

classify strategies, research designs and statistical tests.
As presented in table 15, it is interesting noted that female learners use

discovery strategies more frequently than male learners. The higher frequency in
using VLSs in females could be explained due to a higher degree of motivation
towards language learning in general and vocabulary learning in particular. It is
widely known that motivation is a complex set of interrelated factors including the
desire to achieve the goal of learning, the effort and investment devoted to
learning and the attitude towards learning. Oxford et al. (1993) carrying out a
study with Japansese learners had revealed that there is relation between the

greater use of vocabulary learning strategies and the higher degree of motivation.

Conclusion

CHAPTER 5: CONCLUSION

1 Major findings

39



The research scrutinizes in detail the vocabulary learning strategies used by
11" grade female and male students at Minh Khai high school. It presents the
techniques students use to discover the meaning of new words when encountering
the lexical items and to consolidate the meanings after knowing the words. The
results compared with the results in previous studies shows that in context of Minh
Khai High School, students choose the strategies to learn new words somehow
similar to earlier findings by Schimtt (2002) or Rosa (2003). The most frequently
used strategy is “taking notes in the class” and “studing the sound of a word”,
whereas, the strategy “use semantic map” is the least used one. Surprisingly,
unlike the results by Rosa (2003), there was not a big difference among the
frequency of each strategy that EFL learners at Minh Khai High School reported
using. More importantly, the research proved that there have been significant
differences in vocabulary learning strategies reported to be used by males and
females in terms of the range and the number of strategies. Despite the fact that
both genders use consolidation strategies more frequently than discovery
strategies, female learners use discovery strategies more frequently than male

learners.

2 Contributions and Implications

After considering the result of this study, teachers and students at Minh
Khai High School in particular and students learning EFL in general are able to
adjust their strategies to bring out fully potentials in learning and support students

to recognize the way how to learn EFL most effectively. In order to amend VLS
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use, strategy training has been proved to be very useful in broadening students’
strategic knowledge. The goal of strategy training is to promote learner autonomy.
In order to achieve this goal, teachers require knowledge of comprehensive
strategy repertoire to train their student both for instructional context and

independent study.
Furthermore, the study is a useful reference for teachers and educators to

consider in designing materials including syllabus and curriculums, activities and
amending the way of teaching vocabulary in high school in Vietham to assist
students to improve their lexical competence. Students were clearly aware that
VLSs were a part of their language learning process, although all five categories of
VLSs were initially reported at a medium use level. This may be due to the
English courses these students had in high school. These courses do not prepare
the students to be familiar with different vocabulary learning strategies. Hence,
textbook designers should be aware that students lack certain vocabulary learning
strategies; thus, vocabulary learning strategy instruction could be provided in the

future.

3 Limitations

Since the participants investigated are on a small scale, this was an
empirical study. A larger sample from different institutions would definitely yield
more generalizing findings. As other studies, the data were collected by using only
two instruments which do not reflect a reality because students could have not

read the questions carefully but only ticked. In the interview section, the number
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of interviewee is inconsiderable because of the shortage of time; therefore even
though those interviews are face to face ones, they seemed not to markedly

contribute to reliability of the study.

4 Suggestion for further study

Since there are some limitations in the current research, it is recommended
that future research should take into consideration more reliable qualitative data
collection instead of interviewing to triangulate the data. It may show whether the
students reported responses in the questionnaire are consistent with what they
actually do. To achieve this purpose qualitative data collection technique such as
test taking, journal writing, diaries, and classroom observations might be

undertaken.

REFERENCE.

Alfredo, M. (2006). The vocabulary learning strategies of university

EFL learners. France: Universidad de Quintana Roo.

Allen, V. F. (1983). Techniques in teaching vocabulary. New York:

Oxford University Press.

42



Azadeh, A. (2011). The Type of Vocabulary Learning Strategies
Used by ESL Students in University Putra Malaysia. Malaysia: University

Putra Malaysia.

Bacon, S. (1992). The relationship between gender, comprehension,
processing strategies, cognitive and affective response in second language

learning. Mordern language journal 76: 160-78.

Barha, P., AliAsghar Y. & Seyed, K. (2012). Does Applying
Vocabulary Learning Strategies Vary Based on Gender? The Case of

Turkish EFL Learners. Research on Humanities and Social Sciences, 2(4).

Bialystok, E. (1979). The role of conscious strategies in second

language proficiency. Canadian Modern Language Review, 35, 372-394.

Brown, J.D. (2001). Using Surveys in Language Programs.
Cambridge, UK: Cambridge University Press.

Cameron, L. (2001). Teaching languages to children. Cambridge:

Cambridge University.

Cannell, C.F., & Kahn, R.L. (1968). Interviewing. In G. Lindzey and
E. Aronson (Eds.), The handbook of social psychology, 2: Research
method. New York: Addison-Wesley.

Catalan, R. (2000). Sex differences in L2 vocabulary learning

strategy. Spain: University of La Rioja.

Cohen, A. D. (1996). Verbal reports as source of insights into
second language learner strategies. Applied Language Learning, 7(1), 5-

24.

Cohen, A. D., Weaver, S. F, & Li, T. (1998). The impact of

strategic-based instruction on speaking a foreign language. In A. Cohen

43



(Ed.), Strategies in learning and using a second language (pp. 107-156).

London: Longman.

Cohen, A. D., and Dorney, Z. (2002). Focus on the language
learner: Motivation, styles and strategies. In Smitt, N. Ed. An introduction

to applied linguistics. 170-190. London: Arnold.

Cook, V. (2001). Second language learning and leaching (3rd ed.).
London: Arnold.

Ehrman, M & Oxford, R. (1989). The effects of sex differences,
career choice and psychological types on adults’ language learning

strategies. Modern language journal 73: 91-113.

Fan, Y. M. (2003). Frequency of use, perceived usefulness, and
actual usefulness of second language vocabulary strategies: A study of

Hong Kong learners. The Modern Language Journal, 87(2), 222-241

Fillmore, W. (1979). Individual differences in second language

acquisition. University of Southern California at Berkeley

Gillham, B. (2000). Developing a questionnaire. London:

Continuum

Gu, P. Y. (2002). Gender, academic major, and vocabulary learning

strategies of Chinese EFL learners. RELC Journal, 33 (1): 35-54.

Gu, P.Y,, and Johnson, R. K. (1996). Vocabulary learning strategies
and language learning outcomes. Language Learning, 46 (4): 643-679.

Hall, B. T. (2000). Issues in teaching vocabulary. Retrieved

November 25", 2012 from http://www.suite101_ com.htm

44



Hamzah, M.S.G., Kafipour, R., & Abdullah, S.K. (2009).Vocabulary
learning strategies of Iranian undergraduate EFL students and its relation

to their vocabulary size. European Journal of Social Sciences, 11(1), 39-50.

Hill, J. (1997). Collocation. Retrieved November 25", 2012 from
http://www.disal.com. br/nroutes/Nr6pngr6_03htm.

Hong, K. (2006). Beliefs about Language Learning and Language
Learning Strategy Use in an EFL Context: a Comparison Study of
Monolingual Korean and Bilingual Korean-Chinese University Students.
University of North Texas Electronic Theses and Dissertations. Retrieved

December 20", 2012 from http://digital.library.unt.edu/permalink/meta-dc-
5270:1.

Hopkins, D.K., Stanley, J.C. & Hopkins, B.R. (1990). Educational

and psychological measurement and evaluation. New York: Prentice Hall.

Kalajahi, S. (2012). Vocabulary Learning Strategies and Vocabulary
Size of ELT Students at EMU in Northern Cyprus. Iran: University of

Jahrom.

Kamal, S. (2011): A Comparative Study Gender-oriented Use of
Vocabulary Strategies. Iran: Islamic Azad University, Shahrekord Branch.

1(7), pp. 898-902

Kudo, Y. (1999). L2 vocabulary learning strategies. Second
Language Teaching & Curriculum Center. University of Hawai’i, Honolulu,
USA. Retrieved December 200 , 2012, from

http://www.lll.hawaii.edu/nflrc/networks/nw14/.

Macaro, Ernesto, 2001. Learning strategies in Foreign and Second

Language Classrooms. London: Continuum.

45


http://digital.library.unt.edu/permalink/meta-dc-5270:1
http://digital.library.unt.edu/permalink/meta-dc-5270:1

Maha, A. (2012). Vocabulary Discovery Strategy Used by Saudi EFL
Students in an Intensive English Language Learning Context. International

journal of linguistics. 4(2).

Miaoulis, George, and R. D. Michener. 1976. An Introduction to
Sampling. Dubuque, lowa: Kendall/Hunt Publishing Company.

Nation, I. S. P. (2001). Learning vocabulary in another language.
Cambridge:Cambridge University.

Nandy, M. (1994). Vocabulary and grammar for G.C.E. ‘O’ level
English. Singapore: Composite Study Aids.

OXFORD, R. L., 1990. Language learning strategies: what every

teacher should know. Boston: Heinle & Heinle.

O’MALLEY, J. M. AND CHAMOT, A.U, 1990. Learning

Strategies in second Language Acquisition. Cambridge University Press.

Putri, H. (2010). The Importance of Vocabulary in English Learning.
Borgo: IBN KHALDUN UNIVERSITY

Reid, J. (1987). Learner strategies: theoretical assumption, research

history and typology. Leaner language strategies. New York: Prestice Hall.

Rosa, M.J.C. (2003). Sex differences in L2 vocabulary learning
strategies. Spain: University of La Jiola. International journal of applied

linguistics. 13(1).

Rubin, J. (1987). Learner strategies: theoretical assumptions,

research history and typology. New York: Prentice Hall.

Schmitt, N. (1997). Vocabulary in language teaching. Cambridge:

Cambridge University Press.

46



Schmitt, N. (2002). Vocabulary in language teaching.2™ ed.)

Cambridge University Press, Cambridge.

Sutter, W. (1989). Strategies and styles. Aalborg, Denmark: Danish

Refugee Council.

Wenden, A. (1987). Conceptual background and utility. Helmel

Hempstead: Prentice Hall.

APPENDIX 1

QUESTIONAIRE FOR STUDENTS (VALIDATED VERSION)

My name is Nguyen Hong Hanh, forth year student at University of Language and international
Studies. This survey is designed on the purpose of getting necessary data for my study on “An
investigation of English vocabulary learning strategies used by 11" grade students at Minh
Khai high school”. Your personal information will be kept strictly confidential. Please give
your answers truthfully for a guaranteed success of the research.

Thank you so much for your participation.
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1. Background information

Name: .....coovvviviiinninnnnnn. Class: ...... Age: .o Sex: Male/ Female
You have been learning English for: ..................... years
Your email: ...

Your phone NUMDET: .......oooiiiiii i e,

2. Vocabulary learning strategies

For each of the items below, please tick or circle the number that reflects your viewpoint/ habits on a
five-point scale. If you have any further explanation, please write at the end of the form.

[
»

1 2 3 4 5)

Never Seldom Often Usually Always
A. what do you do to discover the meaning of English word that you do not know:

Never | Seldom | Often | Usually | Always

1. Analyze part of speech

2. Analyze suffixes and roots

3. Check for L.1 cognate

4. Analyze any available pictures or gestures

5. Guess from textual context

6. Bilingual dictionary

7. Monolingual dictionary

8. Word lists

9. Flash cards

Never | Seldom | Often | Usually | Always

10. Ask teacher for an L1 translation Study and
practice meaning in a group.

11. Ask teacher for paraphrase or synonym of
new word

12. Ask teacher for a sentence including the new
word

13. Interact with native-speakers

14. Ask classmates for meaning

15. Discover new meaning through group work
activity

B. What do you do to consolidate the learning of the word after discovering its meaning?

Never | Seldom | Often | Usually | Always

16. Study word with a pictorial representation of
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its meaning

17.

Connect word to a personal experience

18.

Associate the word with its coordinates

19.

Connect the word to its synonyms and

antonyms

20.

Use semantic maps

21

. Use ‘scales’ for gradable adjectives

22.

Group words together to study them

23.

Group words together spatially on a page

24.

Use new word in sentences

25.

Group words together within a storyline

26.

Study the spelling of a word

27.

Study sound of word

28.

Say word aloud

29.

Image of word form

30.

Underline initial letter

31.

Configuration

32.

Use keyword method

33.

Affixes and roots/parts of speech

Never

Seldom

Often

Usually

Always

34.

Paraphrase word meaning

35.

Use cognates in study

36.

Learn words of an idiom together

37.

Use physical action

38.

Use semantic feature grids

39.

Verbal repetition

40.

Written repetition

41.

Word lists

42.

Flash cards

43.

Take notes in class

44.

Use the vocabulary section in your textbook

45.

Listen to tape of word lists

46.

Put English labels on physical objects

47.

Keep a vocabulary notebook

48.

Use English-language media (songs, movies,

newscasts, etc.)

49.

Testing oneself with word tests

50.

Use spaced word practice

51.

Skip or pass new word

52.

Continue to study word over time

Thank for you cooperation! Have a nice day.
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APPENDIX 2

QUESTIONAIRE FOR STUDENTS

Tén t6i la Nguyén Hong Hanh, sinh vién ndm thit tw truong dai hoc Ngoai Ngit - PH Quéc
Gia Ha Néi. Cuéc khdo sdt nay duoc thiét ké nham muc dich thu thap dit liéu can thiét cho
bai nghién ciiu ciia t6i “ Tim hiéu phuong phdp hoc tir méi Tiéng Anh dugc hoc sinh 1dp 11
truéng THPT Minh Khai sit dung”. Nhitng thong tin cd nhan ciia ngudi tham gia cugc khao
sdt sé dudc giitu bi mat tuyét déi. Xin ban vui long tra 16i mét cdch thanh that dé dam bao
chat luong nghién citu.

Chan thanh cam on sw déng gop ctia cdc ban

1. Thong tin ca nhan.

Ho va Tén: Lép: Age: Sex: Male/ Female
Ban hoc tiéng anh dugc: ..................... nam
Email: ..o, SO dien thoai: ....o.vvveiniiiiiieiiieeeeen

2. Phuong phap hoc tir vieng.

V6i mdi lua chon bén dudi, xin ban hay tick (V) vao 6 phan anh y kién/ thi quen ctia ban trén
thang diém 5.

[
»

1 2 3 4 5
Khong bao gis Hiém khi Thuong xuyén Thuong thudong Ludn ludn
A. Ban lam gi khi ban muon biét nghia ctia tir méi Tiéng Anh:
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Khong
bao gio

Thuong
xuyeén

Thuong
Thuong

Luon
luon

1. Phan tich tir loai (danh tu, tinh iy, ...)

2. Phan tich phu t6 va tir gbc ( un-, dis-,-ion,

)

3. Tra nghia ti€ng viét

4. Phan tich tuf tranh dnh hodc hanh dong

5. Poan tif ngii cinh

6. Tu dién Anh-Viét

7. Tu dién Anh-Anh

Khong
bao gio

Hiém
khi

Thudng
xuyeén

Thudong
Thuong

Luon
luon

8. List tu

9. Flash cards (thé hoc tif m&i)

10. Nhd gido vién dich sang tiéng viét

11. Hoi gido vién tir dong nghia caa tir d6

12. Nho gido vién dit cau véi tir mdi do.

13. Giao tiép v6i ngudi ban xit

14. Hoi ban cung 16p nghia tir do.

15. biét nghia tif méi qua viéc lam nhém.

B. Ban lam gi dé ciing c6 kién thic sau khi biét dugc nghia ctia tir méi?

Khong
bao gio

Hiém
khi

Thuong
xuyén

Thudong
Thuong

Luon
luon

16. Hoc tir ¢6 tranh minh hoa.

17. Lién hé tu véi trdi nghiém ban than

18. Lién hé tit d6 vé6i nhitng phu t6 lién quan

19. Hoc tir d6 cling tit ddng nghia trdi nghia

20. Stt dung hé théng ngit nghia hoc

21. St dung hé thdng cap bac so sanh (hong-
do- dd tuci- dd thim- dé dam)

22. Tao nhiing tu lién quan thanh mdt nhém

23. Nhém tir Ién mot trang gidy

24. Diit cau véi tif méi.

25. Nhém tir thanh mdt cau chuyén

26. Hoc cach danh van tit mé6i

27. Hoc cach phat am ti mdéi

28. Poc to tu mdi.

29. Tuéng tuong form cda tif méi

30. Gach chan chir cai diu ctia t méi

31. Hoc qua hinh dang, vt cu thé

32. St dung phuong phép tur khoa

33. Hoc phu t6 va tir gdc
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Khong | Hiém | Thuong | Thuong | Luén
bao gid | khi xuyén | Thuong | luén

34.

Paraphrase word meaning

35.

St dung tir cling gdc

36.

Hoc tu trong thanh ngir

37.

Dung dong tac dé hoc

38.

Dung hé thdng ngit nghia

39.

Poc di doc lai

40.

Viét di viét lai

41.

List tur

42.

Flash cards

43.

Ghi chép trén 16p

44.

St dung phan tif vung c6 trong sach

45.

Nghe tif méi trong dia

46.

Dén gidy nhé c6 tit tiéng Anh 1én do vat

47.

C6 mot quyén sb tay tif vung

48.

bao chi bing tiéng anh

St dung phuong tién nhu bai hat, phim,

49.

Kiém tra ban than bing mot bai test tir

50. Lam bai tap dién tir
51. B4 qua khi gip tir méi
52. Hoc di hoc lai tir méi trong mot khoang
thoi gian
Cdm on sy giup do ciua cdc ban.
APPENDIX 3

Interview questions

Section 1: Discovering the meaning of English word you do not know

When you meet new word in English, how do you figure out its meaning?
- Do you ever guess? How? (from the context, the picture, the suffixes and roots)
- Do you look up in dictionary? Monolingual or bilingual dictionary?
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- Do you ask someone else to explain that new word for you? Who? What
information do you ask (part of speech, translation into Vietnamese or synonyms,

etc.)

Section 2: consolidating the meaning of the word you have figured out their

meaning
After discovering the meaning of new words, how do you revise the words?

- do you have any notebook of vocabulary? If yes, which information do you write
in that notebook? (Pronunciation, making words in group or making up storyline,

suffixes or definition in paraphrasing).

- do you do the exercises relating to words or new vocabulary? If yes, what kinds

of exercise you did? (Word test, space practice or reading comprehension, etc.)

- Have you ever heard the word “semantic” or “key word methods”?
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APPENDIX 4

Sample interview note-extract (Translated version)

1. Interviewee 1:

“I guess meaning of new words basing the sentences placed before and after the
sentence including the new words. Or I look up in dictionary or ask teachers and my

classmates.”

“Yes, as I said above, I guess basing on the sentences around the words. But I

rarely guess from the suffixes and picture.”
“All the time, I look up English-Vietnamese dictionary.”

“I ask my teacher first. If I don’t have chance to do that, I ask my classmates and

normally I ask straightforwardly the meaning. “
“I usually learn the words by heart and write repeatedly.”

“I just have the notebook used in the class, and I write the word and the meaning

in that book.”

“Sometimes, I do the word exercises involving filling in the blanks or reading

comprehension.”
“What does that mean? I’ve never heard of those words.”
2. Interviewee 2:

“Sometimes, when I make guess, normally I guess from the context or I see the

new words having the similar patterns to the words I have known already”-
“Yes. English-Vietnamese dictionary”
“Yes, I ask my classmates immediately for straight translation.”

“Yes, but I just take note the words and the meanings in Vietnamese.”
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“Sometimes, because those are the exercises teachers assign us to do.”

“Never heard of those”.

3. Interviewee 3:

“I normally look up the dictionary; ask teachers, classmates or my tutors”

“Sometimes, because I don’t have skills to guess the right meaning of

words form the context”
“Most of the time and of course, English-Vietnamese dictionary”

“As I said that, I ask my teachers or classmates for the meaning right away

in order to do exercises.”

“I have a notebook to take note the things teacher says in the class and

before taking the exam, I learn words from that notebook”

“The notebook which I write new words on includes words, their meaning

and their word families.”

“Of course, because those exercises are the ones teachers assign, and

teachers ask us to write each word on 2 lines.”
“I have never heard of those.”
4, Interviewee 4:

“Guessing through context, looking up the dictionary and asking

classmates”

“Yes, I guess from the context.”
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“Yes, all the time, and normally I use bilingual dictionary, sometimes I use
monolingual dictionary but I give up because I cannot understand the definitions

in that dictionary.”

“Yes, I ask the friend sitting next to me, and ask the equivalent meaning in

Vietnamese immediately”

“I rarely revise; sometimes I write the words or phrases on a piece of paper

and make the sentences with those.”

“Yes, I write meanings, suffixes and the word families, I never jot down the

pronunciation.
“Yes, I do fill-in-blank or matching exercises.

“Never heard of semantic or key words”
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